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ABSTRACT 



The Commission d' evaluation de 1 ' enseignement collegial in 
Quebec evaluated the implementation of general education in all of the 
institutions offering programs leading to a Diploma of College Studies (DEC) . 
Seventy- five institutions were covered by the evaluation: 49 public colleges, 
20 subsidized private colleges, and six institutions reporting to a 
government department or to a university. Because some institutions have more 
than one site or offer general education to several clienteles, the 
commission produced 87 evaluation reports. This exercise took place between 
the fall of 1997 and the fall of 2000. After completion, it appeared that, 
generally, students received a quality education in most college 
institutions. The education offered was quality in 60 cases, presented 
strengths and weaknesses in 22 cases, and was problematic in five cases. 
Recommendations include: (1) revision of the ministerial guidelines for the 

first course of Langue d ' enseignement et litterature (Language of Instruction 
and Literature in French) to allow the creation of two options- -the first 
would focus on literature, the second on literature and the consolidation of 
written French; (2) Humanities teachers should include a better 
diversification of content and instruction methods in their courses; (3) a 
minimum standard in the Second Language courses should be identified; and (4) 
Physical Education teachers should review the educational contents of their 
courses and develop new teaching methods. Appended are an analysis of data on 
academic success and student progress, a description of the commission's 
approach, various tables of statistics, lists of advisory committee members 
and outside experts, and an explanation of criteria used. (EMH) 
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Overview 



The Commission devaluation de Tenseignement collegial evaluated the implementation of 
general education in all of the institutions offering programs leading to a Diploma of 
College Studies (commonly called a DEC, from the French Diplome d’ etudes collegiales). 
Seventy-five institutions were covered by the present evaluation : 49 public colleges, 20 
subsidized private colleges and 6 institutions reporting to a government department or to a 
university. Because some institutions have more than one site or offer general education to 
several clienteles, the Commission produced 87 evaluation reports. This exercise took 
place between the Fall of 1997 and the Fall of 2000. 

Results of the Evaluation 

After completion of the evaluation process of the implementation of general education, the 
Commission can assert that students receive a quality education in most college 
institutions. The Commission has concluded that the education offered was a quality 
education in sixty cases, presented strengths and weaknesses in twenty-two cases and was 
problematic in five cases. Moreover, the targets set by the renewal, in particular those 
concerning general education, are well in the process of being achieved. 

Main Observations 

General Education Common to All Programs 

The implementation of general education courses common to all programs has seen a real 
appropriation by colleges of the educational intentions ensuing from the renewal. As a 
general rule, ministerial guidelines are respected and the learning activities are selected to 
ensure the achievement of objectives in each course. Certain aspects nonetheless require 
some adjustments. The nature and extent of improvements to be made vary from one 
discipline to another. 

Langue d’enseignement et litter ature (francophone cegeps) 

Language of Instruction and Literature (anglophone cegeps) 

Teachers of Language of Instruction and Literature and of Langue d’enseignement et 
litterature have, in general, met the expectations placed upon them. General education 
courses common to all programs have been revised in accordance with the objectives and 
standards assigned to them. The content of the first course of Langue d’enseignement et 
litterature is often too demanding for many students who are not sufficiently prepared and 
do not master writing skills in French. The success rate in this course attests to this 
difficulty. The Commission was thus led to recommend the revision of the ministerial 

1 



guidelines for the first course of Langue d’enseignement et litter ature to allow the creation 
of two options, following the example of the ministerial guidelines for the first course of 
Language of Instruction and Literature. The first option would focus on literature, the 
second on literature and the consolidation of written French. To improve the situation, the 
Commission also recommends that the class sizes which require more student supervision 
be reduced. 

Philosophy and Humanities 

The Philosophy and Humanities courses are generally in compliance with the educational 
objectives of the ministerial guidelines. The main challenge facing the teachers of 
Philosophy in the next few years is to increase the interest of students in their discipline. 
The introduction of a set of themes in the first Philosophy course as well as a better 
diversification of content and teaching methods are all avenues worth further exploration. 
The Commission formulates two recommendations in this respect. 

The Humanities teachers also have to pay special attention to the preparation of course 
outlines to ensure that they contain all pertinent information and that the evaluation 
methods do indeed verify the achievement of competencies. The Commission addresses 
one recommendation to colleges in this respect. 

Second Language 

Second language courses, English and French, are generally in compliance with the 
ministerial guidelines, but the analysis of course outlines reveals deficiencies in English, 
Second Language. The improvements to be made concern mostly the testing of students 
during admission to correctly identify the competencies of each student and to place them 
in an appropriate course. Moreover, the identification, by the Minister, of a minimum 
standard in the second language seems all the more justified for the granting of a diploma 
at the college level. The Commission formulates two recommendations in this respect. 
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Physical Education 



With the renewal, the Physical Education teachers had to review the educational contents 
of their courses and consequently develop new teaching methods. While the efforts are to 
be noted, the work must be pursued. The principal problem is with the evaluation of 
student learning, particularly the development of appropriate tools to measure and attest to 
the attainment of objectives assigned to each course. The Commission formulates one 
recommendation in this respect. 

General Education Specific to Each Program 

The implementation of the general education specific to each program was more difficult. 
The implementation of courses required that colleges give themselves the appropriate 
means to promote and support the desired links between general education and specific 
education. A little more than half of the colleges had difficulty creating the conditions to 
promote the implementation of general education specific to each program. The 
interpretation of the guidelines served as a pretext for certain colleges to justify a refusal to 
follow up on this ministerial instruction. Reluctance came mostly from French and 
Philosophy departments. The reasons invoked were of a semantic as well as of an 
ideological nature. 

In all cases where this proved necessary, the Commission made recommendations to 
ensure that the general education courses specific to each program would be adapted, as 
prescribed in the College Education Regulations (CER). 

Complementary General Education 

The evaluation brought out several problems related to the implementation of 
complementary general education courses. The most important one is access to courses. 
Students wish to have a sufficient quantity and variety of courses available so that they 
may register for courses which best meet their needs and their interests. However, 
institutions are not always able to respect this demand because of organizational 
constraints and ministerial regulations on complementary general education. 

The Commission was led to recommend that units allocated to complementary general 
education courses be better utilized. Thus, for students who are unable at the end of two 
compulsory courses to attain the minimum mastery of a second language, the 
complementary general education courses could constructively be replaced by additional 
courses in the second language or, for students who wish to be initiated, by courses in a 
third language. 
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Program Exit Assessments 



Since January 1 st , 1999, the successful completion of a program exit assessment, listed 
among the conditions for the granting of a diploma of college studies defined in the 
College Education Regulations, has been compulsory. Essentially, this assessment aims at 
measuring the capacity of the student to integrate knowledge acquired during the program 
of studies as well as the mastery of these abilities at the end of a college program. The 
assessment represents the height of the student’s education as it allows an overall judgment 
on the attainment of program objectives of the specific as well as of the general education 
components. The challenge was great as it required the broadened consultation of all 
teachers to define, on the one hand, a graduate profile for each of the programs and, on the 
other hand, the means by which it could be determined that the student had in fact reached 
the objectives of the program. 

The evaluation revealed numerous problems concerning the implementation of program 
exit assessments. While certain experiments proved successful, union boycotts that 
occurred during the last negotiations in the college network had a negative impact on their 
implementation. Moreover, the absence of general education teachers during the 
development of program exit assessments is still a problem in several colleges. Also, the 
Commission recommended that colleges identify, at the time of implementation or revision 
of a program, the needs to be met by the general education courses specific to each 
program and to specify the contribution of general education to the program exit 
assessment, in collaboration with all teachers concerned. 

Change Management 

The renewal of college education demanded that colleges proceed rapidly to ensure the 
implementation of desired changes. The work to be done was considerable : redefining 
courses in terms of objectives and standards, developing the specific and complementary 
general education components, placing students correctly in second language courses, and 
developing program exit assessments. 

In an often difficult context with respect to available resources and labour relations, 
colleges have, in general, accomplished their mandates with professionalism. The degree 
of implementation of changes varies from one college to another, as does the nature of 
improvements to be made to one or another aspect of the implementation of general 
education. Colleges must now pursue their efforts to ensure and facilitate the participation 
of general education teachers on the different program committees, or other work 
committees, and to identify professional development plans which target the pedagogical 
dimensions of teaching. 
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The Impact on Student Progression 



A review of the progression of the 1994 student cohort revealed that few students are 
missing only one or more courses of the general education component to obtain their 
diploma, most of them still having to complete courses in both components of their 
program. The first session of college studies represents a determining moment when 
failures in general education courses contribute either to early withdrawal from programs 
or extension of programs. The evaluation has therefore revealed the difficulties linked to 
the successful completion of the first langue d’enseignement et litter ature course and to the 
first Philosophy or Humanities course. The Commission proposed improvements to 
increase the successful completion of courses, and thus enhance the graduation rate of 
students. The Commission also insists on the importance of making sure that students 
complete their general education courses and formulates a recommendation to this effect. 

Studies conducted by the colleges have demonstrated the positive impact of support 
measures to improve the success of students. More colleges should develop such measures 
and encourage students who need them to use them. To be fully efficient, those measures 
must nonetheless be preceded by adequate detection of students experiencing difficulty. A 
follow-up of the progress of these students must also be ensured. The Commission 
therefore recommends that the colleges further develop the different support measures for 
students experiencing difficulty, coordinate the different measures so as to ensure an 
adequate follow-up of the students and, finally, make participation in those measures a 
condition of the pursuit of studies for students who have learning problems. 
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Recommendations at the End of the Evaluation 

To the Ministry of Education 

- To better meet the needs of students whose previous preparation presents 
deficiencies with respect to the mastery of written French, the Commission 
recommends modifying the guidelines of the first langue d’enseignement et 
litterature course to allow the offering of two options, the first one focused on 
literature in accordance with the present weighting, the second on literature and the 
consolidation of written French as well as writing abilities, and to adjust the 
weighting of this second option accordingly. 

To promote the development of critical, autonomous and methodical thinking, the 
Commission recommends modifying the guidelines of the first Philosophy course 
to introduce to the content a set of themes likely to interest students in this 
discipline. 

- To meet the needs of employers and universities with respect to the mastery of a 
second language, the Commission recommends defining a minimum standard in 
second language for the granting of the diploma of college studies. 

To support the academic progress of students in the second language and to 
promote the attainment of objectives, the Commission recommends modifying 
section 9 of the College Education Regulations by eliminating the regulations 
related to subject areas of complementary general education; this change would 
allow the use of the units allocated to these courses to ensure that students placed in 
the first level of second language attain the minimum standard defined for the 
granting of the DEC and to allow students interested in learning a third language to 
use those units for that purpose. 

To the colleges 

- To ensure a better follow-up of students who do not have a sufficient mastery of 
written French and writing abilities, the Commission recommends reviewing the 
measures governing the allocation of resources so as to allow smaller groups for 
students registered in the first langue d’enseignement et litterature or Language of 
Instruction and Literature course, for the option focusing on literature and written 
productions (1-3-3 weighting). 
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To help Philosophy teachers develop teaching methods that promote student 
participation, the Commission recommends developing pedagogical professional 
development activities for their benefit. 

- To ensure that Humanities course outlines contain all of the pertinent information 
and that the evaluation methods assess the attainment of the objectives, the 
Commission recommends that colleges implement a more rigorous analysis of 
course outlines. 

- To guarantee, on one hand, the comparability of placement from one institution to 
another and, on the other hand, the integrity of ministerial standards assigned to 
each level, the Commission recommends standardizing tests and other placement 
criteria for second language courses (French and English). 

- To help Physical Education teachers to better assess the attainment of objectives by 
students in their courses, the Commission recommends putting in place appropriate 
professional development programs. 

- To give concrete expression to the desired integration of the two education 
components, the Commission recommends identifying, at the time of 
implementation or revision of a program, the specific competencies to which 
specific general education courses must contribute and specifying the contribution 
of general education to the program exit assessment. 

To increase the success rate in the first langue d’enseignement et literature and 
Language of Instruction and Literature courses and to increase the graduation rate 
of students, the Commission recommends considering, for students whose 
secondary school average is weak, the postponement of the first Philosophy or 
Humanities course until the completion of the first Langue d’enseignement et 
literature or Language of Instruction and Literature course. 

- To encourage students to complete their general education courses, the 
Commission recommends including in the conditions for access to the terminal 
fieldwork, or to the integration project of the program of studies, the completion, or 
plans to complete all general education courses. 

- To help students experiencing difficulty, the Commission recommends further 
developing the different support measures, coordinating these measures and, 
finally, making participation in these measures a condition to pursuing studies. 
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